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‘This model 1s designed to,serve as a conceptual
framework for alternative programs wita prﬂmary emphasis on )
prov1szon1ng (the way in which time, space; material, equipment, and

\-act1v1t1es are used in-the learning environmen#). The model's concarn
is to assess concrete examples or tendencies of teachers, students,

* and the education program. The follovxng two instruments were.. . .
Jdeveloped to achieve this objective: (a) the teacher questionnaime, g
and (b) the observation rating scale;/;hese instruments may be used
in the following ways: (a) as diagnogtic tools to estabﬂqsh a )

" benchmark for teacher/administrator inservice training; (b) to assess.

- actual prdvisioning ‘tendencied eélative to time, space, and material .
utilization; and (c) to collect data on teachers'. perception of the
learning environment. The model attempts to ou+live functions of
teachers and studerts as desired outcomes or ideals for which . . L
alternative schools should be striving. The ultimate objective of the/
process is to promozte active student and teacher 1nvolyement ‘
. resulting in students assuming major respon51b111t1es for their .
béhav1or, attitude, and cognition. ,(JS) " ] '
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Alternative schools withi 7—thc PUbllC School.structure have been
- . ,"’
defined as--open schools, schoedq without, walls, magnet schools, milti-

///\}ural bilingualischools, street academies, integration models, and a

DAY

4number of other descrlptlvc titles and novel programs (Smith, 973). This

_proposed mod: . is deslgned to serve- as a conceptual framework for any of

the abovc alternative programs thh primarx\emphasis on Erovisioning the
Iearning environment, : ' ot .

The model shgnld;not.be viem as static or’h means of st;ndardieing
'the concept of e}ternati;e educationi' Instead: common eigments ané, .
tenéencies arefiqentified(which.cheracteri d‘altcrnative-school activities}
With this cnarecteriqation, distinctions maybe ‘made between alternative

, ‘ . ; . < -

activities and prevailing practices” of conventfonal school: programs.

) o B . o ’; o | “ A 7 . . - .
s’ . -, OPERATIONALIZING AN ALTFRNATIVE )
-+ 7" SCHQOL MIROYGH INSTRUMENTATION

V
W, ’ "
- — ) ) N

y 4 ,
‘ While,there are other functioné skills and attitudes necessary for

.

\
effective)alternative school educationists, this model is. concerned with
. 2

fillumfnating and assessing concrete examples or tendencies of teachers,
).

‘students, and the- eduCational program, ?Wo‘nrpvisioning instruments have

'

r

been de\ieloped to*iéve thie objecti\‘/e. The Teacher Questionnaire 'assesses X

the iﬁarning enVironment as perceived by teachers1 To give/a mor.e obJective

»
.

' vieﬁL'nd to overcome (as much as passible) acquiescent response biks by teachers,

\\a //—\\\Observation Rating Scale which paralells the Téacher Qnestionnaire has beEﬂ

developed (Walberg and Thomas, 1971 Morrls 1974) ' r

-,
4

'
+ , ~—
¥

Prov1sxon1ng reférs to the way-in mhich time, space, material, equipment
and activities are Gseﬁ’in the 1earning environment. . . £
I

W
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R A AN ALTCRYATTVUE. SCITOOL MODET,
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© - oo . by Lee Mog§is . A
Cdﬁventlonal and Alternative School Contlnuum
Conventiondl School Characteristics =~ ¢— > Alternative School Characéérlsti
Y. information-ppthering “a ’ 1. problem-solving ' | j
. fact-centered - e ~_" 2. idea-centered .
.~ 3. subject- ceqtercd , o Educational 43, expericence-centered
. primarily group instruction " expericrices . primarily 1nd1V1duallzed
. . jorm~referenced evaluation v 6f instruction
\> 6. teacher dominated. T . students !5. criterion-referenced evaluat{
( 7{i convergent qxestlonlng . 6. . teacher-student pianning R
{8\ vicariolss & confined to the - ) ’ 7. “divergent duestioning
/ .M classroom e i 8. * interaction with things &
extends to the community

.,Pcrqonallzatlon and individualization of instruction, . = e

-Active involvemenx in the learning process--planning, exploring, dnnonstrat1ng, keeplng

o
e

(Each schook f thought reflects a different set'of assumptions about human nature. )
gi
/ ] , T
Oporatlonallrlng an Alternative School : '

Provisioning the learnxag enyzronncnt {see pages 1-3 and the Prov151on1ng Instruncn;g)

* ~
" Frame of Reference for Alternative School Toachers/Adm1n19trato;§
Psychodynamic Theory--affective, attitudinal, cmoticnal,or feeling (Erikson and Rogers).
Cognitive Theory--intetlectual, thinulng, or compreheénsion (Piaget, Bruner, and Taba).
Social Behav:or Theory--do1ng, behaving, or acting (Sears and Dcwey)

\ »

. Fé?eﬁtlal Elements of an Alternatlve School

Integratlon of subjects and incfusion of community in the curriculum. ’

Flexible time ‘schedules, . Y -

Integration of work and play. ' ' , - ST
Etnsions of an Alternative School - . :

Flex1b1e space (open, modified, etec.).

Team teaching. < oot

Functions of Alternatxvc School Teachers
Active teacher involvement--observing, lastdnzﬁg, askzng divergent and experienced- based
questions, and demonstrating. . 3
Record keeping and continuousg reporting of student progress. ’ . 2
’ : . , o .
Functions of Students in Alternatlve Scl.ools

recprds of progress, and evaluating,.
Major respounsibility for affective, cognitive, and SOClal behavior,

[
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. In an effort to operationalize alternative school practices, the o -
1 - ‘ A . ’
instruments may bhe used in the following ways: g ot . )
(1) As a diagnostic tool te establish a benchmark y

.\ : . - for teacher/odministrator inservice training.

« ~ - - - -
N .

(2) To assess actual prOV1S1on1ng tendenC1es relatlve TR
to tlm%, space, and materi 1 utlllzatlon.

. (3) The collection of data on teachers perceptldn of :
h the learning environment which may be correlated ’
with students' perceptlon of the 1earn1ng environment. ™
3
¢ ‘Admitéedly, there are no conceptual frameworks or models which are all .

inclusive and deserving of complacency. Thus, recommendations for further
’ % ~ .
explorgtion and development- are as follows:

(1) Development of au 1nstrument(s) whlch assess
- asaumgt1on about knowledge &nd the process . T
' *  of learning. Subsequent development of - : )
activities which will equip teachefb/admlnlstrators
. with desired attitudes toward dlfferenges, children- . -
' .and the schoollng processt ¥ )

ot
-
Y ey

N (2) Development of an instrugent(s) that assess’ the Lo T
. manmer in, which tedchers'dlagnOS the student s
. . . and the 1earn1ng environment.. Subseguent ‘ ’
L development of activities that equip teachefs - JUE S Mt o
e . © 'with a systematic and individualized d1agﬂo$t1c . v =
' strategy . ' U > '
. (3) Development ‘of an instrUmpnt(s) shich’ assess the . e P
degree to which the students' program is indivizhalxzed'
LI Subsequent development of activities that equip: * ;
teachers w1th skills 1n personallzxng and 1nd1v1dua11zfng
1nstrucL10n. N . /‘ s

<" (4) Development of an instrument(s) that asseésés teacher . 3
practices.as s/he evaluates the student and 1 “rping .
: provisions. Subsequent development of inservice '
" activities that equip teachers~w1th.cr1ter1on -
referenced or,performaggg-based evaluative styategies, -
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{(5) ‘Development I
degrde to which teachers

oy

L4

of a&n instrument(s) that assesses the

behave humaiely toward «

students.

Subsequent intervention eraLegles that

. emotional,

enable teachers to trcat students (gnd -each othcr)
? g . with more respeet, openness, and Warmth :
] ‘.
AQ indicathd‘ear]ier in thig discussion, provisioning of ‘the lcarning'

enV1ronment Ls used in thls proposed~model to operatlonallze alternative
. N ,c"

schopl practjces because of concrete” examples Whlch are prov1ded The | .
value of this dimension as compared with the recommendatlons for further

v ¢ e
Prov131on1ng shoqld be viewed as a first . -

developmen” is not the 1ssoe"

\step inwassessing ongoing tendencieé and the subsequent training of the

i
Further, it sé¢ems reasonably safe to assume that the way .-

.

helping adults,

-,

teachers prov151an the learnlng environment undergrldq other dimensions of

. ¥

their task e,g., dlagn051s, individualization of Lnstructlon, evaluation,

. \ A > d

a?sshptlons (eypectatlons), and humaneneas. T .
FRAHF OIbRLFFRENCF FOR
ALTERNATIVE SCi

j .
|, ; p . ‘.

‘\ % OL PROFESSIONALS R

A desired.frame of refer
Y

a three dimensional

e for professional‘eﬁucators involves, at:

lesst, oci. Flrst, a ychodynamlc Theory (atL1tud1na1

or feellng) comparable’ to the developmental work -of Erlkson or ‘j“a‘;
Rogers should be lnternallzed by teachcrs. Seconély, teachers should have
= - . . .

' -

a_working knowledge,of a Cognitive Theory (1ntellectUal th:nklng or

I3
—_—

‘0
- K
« Y

Thirdly, teachers

-

comprehension) comparable to that of Plawet Bruner or Taba.

need knowledge of a Soc1al Behavior Theory (actlngg dolng, or b&hav1ng) whlch
LY
\’
paralells the work of Sears or Dewey

The development of these theories into

» ., ..
a "package" or modularlzec 1nstructaon ﬁor teachers is a necessary component

for alternative school training.

)




PRODUCTS AND QUTCOMES OF
ALTERNATIVE SCHOOL, PROGRAMS

' ¢ -
.

-"Essential elements, cxtended elements, and teacher~student functions

8ll refer to the desired products and outcomes of the alternative séhool

model. Like other components of the model, the "Essential Element"

kA

ategory should be viewed as inconclusive with adequate flexibility for
. additions. Flexible space and.team teaching are thought of as extensions
: 3

(rather than essentials) vwhich encourage desired tendencies, but may not
. > A

*

of themselves operationalize alternative school practices.:
"Functions of teachers and students as outlined in the model are desired

‘outcomes or idéals ‘for which altsrnative schools should be striving.
Stated differently; active teacher and student iﬁVOlvement nesulting in

students assumlng major respon51b111ty for thelr behaV1on attltu&e, and .
¥ [
cognltisn is the ultlmate objective of the education process. :

* 1

¥
v -

’

-
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PROVISIONING INSTRUMENES-

' N
1) Teacher Questionnaire d

"2) Observation Rating'Scale
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. SHORT FORM

.o .- §¢hool
; . ; s Classroom,
) ) Teacher

o QUESTIONNAIRE

’ % a ¢ l ]
.

Instruction:? For each of ‘the following statements, circle the number .
which most closely expresses: your estimate of the extent ‘to wﬁmch,the
statement is true of your’ own classroom., <Xf thé statement is absolutely

not the cage, circle "1"'i£ it :is very mlnlmally true, “chdose 112", S Co
the statement generally describes your'classroom, choose "3"; if it is .
absolutely true choose "4" ; -\' 9

.. -strongly gtrongly" .*

disagree’ disagree' agree agred
Texts and materlals are supplied in class’ ) ‘ ~
_sets so that .all children may have their ~ . B e
own, oty 1 z 3. 4
Each child has a space- for his personal H L
storage and the major part of the class- . | N LT R
room is organized.for contmon use, | 1 2 3 4
Materlals are kept out of the'way untlﬂ v ' 0"
.they ara distributed or used under my j , ot : . .
direction. - . . - / 1 A 4.
| - » - : T s.'
Many diff@rent act1v1t1es go on simultan- o RS LT
eously, % ‘ 1. .2 3 b o
Chlldren are expected to do-their.own work, " s
withogt gettlng help from other. cblldren. .1 w, 2 3 - 4 1.
Manipulatlve materials are supplied in ¢ i . C
great diversity and range, wirh little: '\ <, .
tepllcatlon. . . 1 2 3 4
The day is divided into 1arge blocks of . A
.time within which children, w1th my ‘help, o . :
determxne thelr own routine. ¢l 2 3 A ,
H A ® N & ﬁ‘:‘ / ’ .’ -
Children work individually and in small . : : .
groups at various activities, : ' ) B 2, 3 R
Books are supplied in diversity and profusion g Yoe
(including reference books, children's e -
" literature). 1 2 - 3 4
. ! L / 1
Children are ndt suppose td moVE‘abopt the |, g oo
room Without asking permission. . ‘1, 2 "3 4 A ]
, c ’ . Lo ! ) - . ;
i ' . . o

L4




. - X . . -
o } \ . < ¢
' a o ‘ strongly, - S .‘t: 1y -
: { ; .. ,o8 &iy.. stroungly
. . o . . disagree disagrée agree agree'
. - t & & £

4 ~ *

. A1, Désks are arraﬁgch so that cvery ghild
can’see the blackboard or *oacher from

his desk. Coop N T 3 4
12, The .envijronment includes materials I o .
" have develbped' . - 1 - .2 3 4
. ) ~ m > - “
13. Common enV1ronmenta1 materlals are ° ° T . ‘.
provided, ‘ - .‘ 1 2 3.0 4y,

14. Chlldren may*voluntarily use other - b '
- areas of the bu11d1ng and schoolyaxd as .

part~ot their school time, . _-- 1 2 3 4
15.. Our program includes use of the v ' .
neighborhood' T . L 2 3 - 4
¢ s T -
h Chxldren ube “boons" writtem by thgir " . )
g classmates as Part of their readxng and © | . ' S
refexcncv materlals. ey I S 2 3 4 .

L 17.. I“prefer that ch11drcnbnoh talk when

. they azg_supposed to be working, N 71 . 2 3 4
18. Chlldreq voluntarlly groui and rcéroup - : .
themselves. . ) . 1 2 3 <4
‘19, The environment includes maferlals de- , . .
~ veloped or Supplied by the’children, -1 - 2 “ 3 4
20. 7'I plah to scheddﬁe the childreg's K - i _
. activities, through the day. - . ° BTN i 2 37 4
. . : ‘ :
" 21. .Children work d1rect1y with manxpulatlve . _
materlals. : 1 X 2 3 4
.22,  Materials are readlly access1b1e to R . \
ch11d,ren, o L T | 2 3 4
23 The work chlldrcn 46 is d1v1ded into” .
subjett matter areas. o 1 o2 3 v 4
24, My lessons and assignments are glvyn to _
-the -class as a whole, - L 1 2 3 .4
¢ rah oo, e A
25, To obtaln_dlagnostlc inforfhtion, I obsérve . .
" the spcclflc work or concern of a child
closely and ask immediate, experienceds . “ o
based questions, . - -, 1, 2 3 4
. Y Co. Y ’ V4
‘26, Children's act1V1t1es, products and ideas’ ; . S
are rcflected abundantiy about *the class 1 " 2 . 3 4
‘room. . - YRR a ’ :
’ * . o . +




v

strongly ; < strongly

- disagree disagrece ‘agree agree

"27. I use tests to evaluate children and
rate them in' comparison to their peers,
28,° 1 keep a collection.of cach child's
" . work for use in evaluating his:
development. : -

.
v

29. "Evaluation provides information to guide
my instruction and provisicning for the
classroom,

. . ‘.\.
30. ' I base my instruction on curriculum guidec

or the text books for ‘the grade level I

teach.

\ .

ERI
s
DIy

" .




Classroom
—_— " Teacher
. o Observer
- ' ‘&‘l :
) . OBSERVATION.RATING SCALE
B 4
> ¢
A o
. y U
o U ;.
vy - =W
\ . S > 2
@ -
J. Texts.and materials are supplied in class sets b
so that all (*tldren may have their own. 1 2
3
2. Each child has a space for his personal storage
and the major part of the classroom is organlzed
for common use, 1 2
. ) " , )
3. 'Materjals are kept out of the way until they Y
- are distributed or used under the teacher's
direction. . , 1 2
4. Many different activities go on simulténcously. 1 2
5. Children are expected to ¢> th~ir own work . -
without getting help from other children. 1 2
*6. Manfipulative materials are supplied in great
. diversity and range, with 1fttle replication. L2
7.. Day is divided into large blocks of time within
which children, with the teacher's help, determifre”’
their own routine. ‘ 1 2
8. ChlLdren work individually and in small grogps
at various activities, " 7 T 2

_k \\a f 3 - -

9. Books are supplied in dlver51ty and profusion
”’a_.(lncludxng reference and Phlldren‘§\iiterature) 1 2
10. Children are not suppo:ed to move about the

room without asking permission, S 1 2
A"
. . b
11. Desks are arranged so that every chidd can see
the blackboard or teacher from his desk. \j/ 1 2
3

School

b _-\ ‘;"V. >

-

Mod..
occasion
Strong
frequent

I~

evidence
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12, The e ;%yonmcnt ineludes materials developed
\ by. theAfeacher . ' 1 Y 3
13. Common enviro. ...al materials are provided. D1 2 3
14, Children may voluntarily.m%kg use of other .
areas of the building and school yard as {
part of their school time. 1 /2 3
[
. . ©
15. The program includes use of the neighborhood 1 t 2« 3
. . 3 ! Y,
16. Children use "books" written by their \\
lassmates as part-of their reading and )
reference materials. 1 2 3.
r . " ; . {
17.. Teacher prefers that children not talk when X
they are supposed to be working. 1 2 3
i
18: Children voluntarily group and re-group . ) .
A themselves. . . . 1 2 3
. . ' , ’ . \
. 19. The environment includes materials developed : X
or supplied by the children. N 1~ 2 3
. — , % .
20, Teacher plans and schedules the children's
activities through the day. -1 2 3
21. Children work directly witf manipulative > \
4 ) materials. ' ' 1 2 3
22, Materials are readily accessible to children. 1 2 . 3
23. The work children do is divided into subject
matter areas. . ‘ _ 1
. 24. The teacher's lessous and assignmentﬂ are’ -
given to the class as a whole, o 1
25, To obtain diagnostic information, the teagher
-7 closely observes the specific work or concern -
of a child and 3sks irmmpediate, expertggced-_ -~
based ,questions. < o 1 2 3
{ 26. Teacher bases her instruction on curriculum
guides or text books for the grade level she .
teaches. . . o . 1 2 3
, 27. Children's activities, products, and ideas are .
reflected abundantly about the ‘classroom. , .1 2° 3
é hd “, ’f .

Q. - ) ) ) ' , B
| W . : \

Strong
frequent
evidernce
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"L 28, Teacher uses tests ‘to evaluate children and . ]
. rate them incomparison to their peers. ! 2 3 ';; 4
29, Teacher keeps a collection of each child's work -
for use in evaluating his development, 1 2 . 3 - 4
’ ¢ \ *
30. Teacher views evaluation as information 'to. .
guide her instruction and provisioning for y !
’ the classroom. ‘ : 1- 2/"\ 3 4
~ . .\i \ ’ .
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